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11 EDUCATIONAL AIMS OF COURSE
The programme aims to provide opportunities for participants to:

11.1 Become professional practitioners in Lifelong Learning. 

11.2 Develop knowledge of the Lifelong Learning sector. 
11.3 Understand learning, teaching and training in their social, political, and philosophical contexts. 
11.4 Develop the knowledge and understanding required to plan, implement, assess and evaluate learning in own specialist area.

11.5 Develop practical skills in teaching and/or training and in supporting learning. 

11.6 Analyse interper​sonal relationships and develop interpersonal skills associated with their intended or actual work role.
11.7 Develop knowledge and understanding of pedagogical issues relating to language, literacy and numeracy in Lifelong Learning, and the personal skills required to use them effectively in learning situations.

11.8 Develop knowledge and understanding of pedagogical issues arising from the use of communication and information technologies (ICT) in Lifelong Learning, and the ability to use ICT effectively in learning situations.

11.9 Develop inclusive approaches to teaching and learning, addressing issues of disability, age, race, ethnicity, culture, sexual orientation, gender and class.
11.10 Develop a commitment to, and critical awareness of, professional values, knowledge and skills.

11.11 Develop the ability to apply models of reflective practice to their professional and learning activities.

11.12 Develop critical abilities in the field of education and training.
11.13 Provide a foundation for further study in the field of education and training. 
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INTENDED LEARNING OUTCOMES

	

	
A:  Knowledge and Understanding
1. Understand the role of Lifelong Learning in relation to current policies and developments.

2. Understand curriculum influences and structures in Lifelong Learning.

3. Understand the nature of professionalism in education.

4. Have an appropriate level of subject knowledge.
5. Understand pedagogical issues and principles in own specialist area.
6. Understand issues of inclusivity, diversity and equality in Lifelong Learning.
7. Understand principles underlying the planning and implementation of teaching and learning.

8. Understand the nature and role of assessment.

9. Understand principles of evaluation of educational programmes.

10. Understand pedagogical issues relating to the use of language, literacy and numeracy in Lifelong Learning.

11. Understand pedagogical issues relating to the use of ICT in Lifelong Learning.


	(
	Learning Strategy

Development of trainees’ knowledge is achieved typically through lectures, seminars, trainee presentations and directed trainee-centred learning. Where appropriate, individual tutorials are also used. 

Study packs are available electronically through virtual learning environments (e.g. Blackboard, Associate Online) to support independent and subject-specialist learning. 

Understanding is strengthened by group and tutorial discussion and the contextualisation of general principles within the trainees’ own working environments. Work-based experience is a key strategy and is provided through current employment (in-service) or teaching practice placement (pre-service). 

Reflective learning is encouraged as an aid to the development of understanding, particularly for concepts such as professionalism and the critical review of educational values. A Personal Development Plan helps to structure this process.

Subject knowledge in relation to pedagogy and other specialist subject issues are developed by means of a dedicated module, and also through discussions with, and feedback from, the trainee’s mentor.



	
	(
	Assessment strategy

Assessment methods are specified in each module specification and in the Course Handbook. All learning outcomes in a module are assessed. In general, apart from practical teaching, each module is assessed by a combination of assignments and/or a learning contract. The assignments normally contain a written component but, where appropriate, also entail seminar or other presentations.
Practical teaching is assessed by means of teaching observations and a reflective journal.


	B:  Intellectual/Cognitive Outcomes
1. Integrate theory and practice by relating appropriate literature to own experience and development.
2. Apply models of reflective practice to professional and learning activities.

3. Reflect on own learning in relation to the professional teaching role in Lifelong Learning.
4. Engage in Personal Development Planning related to the professional teaching role in Lifelong Learning.

5. Undertake and report on a creative project focusing on specialist teaching and learning.

6. Demonstrate problem-solving abilities in the context of Lifelong Learning.

7. Demonstrate appropriate critical abilities in the field of education and training.
	(
	Learning Strategy

Intellectual skills are developed through project, seminar and small-group work, independent reading and reflection and the application of general principles to particular educational contexts. 

A major project is integrated within the programme: one is concerned with curriculum development while the other is more open-ended and must demonstrate ‘enterprise’. 

Problem-solving is directed towards improvement in specific areas of practical teaching or training, supported by the Personal Development Plan.



	
	(
	Assessment Strategy

The integration of theory and practice is an important theme in the module assignments; learning contracts must also specify how this is to occur. The project is assessed by means of a written critical report or seminar as well as an appropriate ‘product’.  


	C:  Professional and Practical Outcomes

1. Work effectively in a full professional role in Lifelong Learning.

2. Exhibit appropriate standards of professional conduct.

3. Design, plan, implement and evaluate appropriate learning programmes.

4. Demonstrate competence in facilitating and supporting learning, monitoring progress and providing guidance.

5. Demonstrate an appropriate range of assessment skills.
	(
	Learning Strategy

Work-based learning is the main strategy employed for developing practical abilities. In-service trainees undertake at least 150 hours teaching or training within their own employment. Pre-service trainees undertake 150 hours of supervised practical teaching within a placement organised by the University. The mentor plays a key role in supporting trainees’ practical and professional development.
All trainees are expected to play as full a part as possible within their respective organisations so that a wide range of abilities is developed rather than classroom skills alone.  

In addition to work-based experience, practical abilities are developed through microteaching sessions, trainee presentations, role play and case studies.

	
	(
	Assessment strategy

Practical abilities are judged largely by means of teaching observations (at least eight in number, including at least two by the mentor) in which the trainee’s own teaching is assessed and by means of assignments in which trainees must devise and prepare learning and other curriculum-related materials. 
In addition, the Personal Development Plan supports and tracks the more general professional activities of trainees.
The practical teaching ability of pre-service trainees is assessed formatively prior to teaching practice.




	D:  Key/Transferable Outcomes

1. Exhibit inclusive beliefs and values in all written work, work based experience and day to day involvement in the course.

2. Demonstrate an appropriate level of personal skills and understanding in language, literacy and numeracy.

3. Demonstrate skills and understanding in the use and application of ICT.

4. Demonstrate appropriate skills in analysing information and numerical data gathered from a variety of sources.

5. Evaluate own teaching effectiveness and establish own development targets.

6. Communicate effectively using a range of media.

7. Work effectively with other people.
	(
	Learning Strategy

Key skills are developed in an integrated manner through all modules. Initial assessment and periodic review take place through the Personal Development Plan.

The work-based learning undertaken by all trainees allows the development of a wider professional awareness, supported by the Personal Development Plan and by a reflective journal related to practical teaching.

The use of trainee presentations and collaborative learning activities promotes the reflective development of communication and teamwork skills.

An Academic Skills Tutor based in the School is available to trainees needing support.

	
	(
	Assessment strategy

Course assessment criteria set out in more detail the range and level of key skills to be demonstrated. These criteria are applied in the design of modules and the assessment of all work submitted. 
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COURSE STRUCTURES AND REQUIREMENTS, LEVELS, MODULES, CREDITS AND AWARDS

The course is offered in a one-year full-time and two-year part-time mode for pre-service trainees and in a part-time mode for in-service trainees. The in-service mode normally requires two years of part-time study but experienced teachers may satisfy the requirements of the award in a shorter period by means of APL and/or appropriate learning contracts. The minimum period of study required for the in-service award is one year. The pre-service route commences in September and is delivered at the University and a small number of Consortium centres; a network of partner colleges provides placements and mentoring. The in-service route has intakes in September and January and is delivered at the University and at the member colleges of the Consortium for Post-Compulsory Education and Training. 

The in-service and pre-service routes share course content and it will be possible to transfer between them. Both routes lead to the award of the Certificate in Education. To obtain the award, candidates must complete the modules specified for their particular combination of route and award. All modules within a specified route/award combination are compulsory and have a total credit value of 120. 

Award of the Certificate in Education via the in-service or full-time and part-time pre-service routes requires 60 credits at Foundation level and 60 credits at Intermediate Level, in order to meet the national requirements of Lifelong Learning UK for awards leading to the status of Qualified Teacher Learning and Skills (QTLS). Exceptionally, a non-graduate with an appropriate academic background may, subject to the approval of the Course Leader, substitute Honours level modules taken from the Professional Graduate Certificate in Education for the Intermediate level modules. In the case of non-graduate trainees teaching in higher education, this will provide eligibility for membership of the Higher Education Academy.
Trainees will normally enrol for the Certificate in Education but the course offers the University Certificate in Teaching in the Lifelong Learning Sector (UCTLLS) as an exit qualification. This qualification requires the completion of 60 credits at Foundation level.

On successful completion of the Initial Teaching Assignment in the module DFA7130, trainees will be provided with a letter from the University confirming that they have met the national requirements of the award Preparing to Teach in the Lifelong Learning Sector (PTLLS), the threshold licence to practise in the Lifelong Learning Sector.

The course will be regularly updated to ensure compliance with current standards for the Lifelong Learning Sector, including generic teaching standards and the minimum core for language, literacy, numeracy and ICT.

PART-TIME, IN-SERVICE ROUTE
	Year 2 [Intermediate level]

	
	
	
	
	
	
	

	
	Year Long Modules (compulsory)

DID7230 Teaching a Specialist Subject (30 I)

DIK7230 Understanding Curriculum and Professional Issues (30 I)
	
	Progression requirements 
A total of 120 credits, 60 at level F and 60 at level I, is required for the award of Certificate in Education.

Exceptionally, and subject to the agreement of the Course Leader, Certificate in Education trainees may substitute the Honours level modules DHD7230 and DHK7230 for the Intermediate level modules DID7230 and DIK7320 respectively.


	

	
	
	
	
	
	
	

	
	Year Long Modules (optional)

DHD7230 Studies in Teaching a Specialist Subject (30 H)

DHK7230 Studies in Curriculum and Professional Issues (30 H)
             

	    
	
	

	
	
	
	
	
	
	

	Year 1 [Foundation level]

	
	
	
	
	
	
	

	
	Year Long Modules (compulsory)

DFA7130 Teaching, Learning and Assessment (30F)
DFD7130 Personal and Professional Development (30F)


	
	Progression requirements

60 credits are required for progression to Year 2. 
Exceptionally, and only with the specific agreement of the Course Assessment Board, trainees may progress to Year 2 with 30 credits.

Trainees who withdraw at this stage having successfully completed 60 credits may be awarded the UCTLLS.


	

	
	
	
	
	
	
	

	
	Year Long Modules (optional)

N/A
	
	
	

	
	
	
	
	
	
	


FULL-TIME, ONE YEAR PRE-SERVICE ROUTE
	[Intermediate level]

	
	
	
	
	
	
	

	
	Modules (compulsory)

DID7230 Teaching a Specialist Subject (30 I)

DIK7230 Understanding Curriculum and Professional Issues (30 I)
	
	Progression requirements 

A total of 120 credits, 60 at level F and 60 at level I, is required for the award of Certificate in Education.

Exceptionally, and subject to the agreement of the Course Leader, Certificate in Education trainees may substitute the Honours level modules DHD7230 and DHK7230 for the Intermediate level modules DID7230 and DIK7320 respectively.


	

	
	
	
	
	
	
	

	
	Modules (optional)

DHD7230 Studies in Teaching a Specialist Subject (30 H)

DHK7230 Studies in Curriculum and Professional Issues (30 H)
             

	    
	
	

	
	
	
	
	
	
	

	[Foundation level]

	
	
	
	
	
	
	

	
	Modules (compulsory)

DFA7130 Teaching, Learning and Assessment (30F)

DFD7130 Personal and Professional Development (30F)


	
	Trainees who withdraw at this stage having successfully completed 60 credits may be awarded the UCTLLS.


	

	
	
	
	
	
	
	

	
	Modules (optional)

N/A
	
	
	

	
	
	
	
	
	
	


PART-TIME, PRE-SERVICE ROUTE
	Year 2 [Intermediate level]

	
	
	
	
	
	
	

	
	Year Long Modules (compulsory)

DID7230 Teaching a Specialist Subject (30 I)

DIK7230 Understanding Curriculum and Professional Issues (30 I)
	
	Progression requirements 

A total of 120 credits, 60 at level F and 60 at level I, is required for the award of Certificate in Education.

Exceptionally, and subject to the agreement of the Course Leader, Certificate in Education trainees wishing to achieve membership of HEA may substitute the Honours level modules DHD7230 and DHK7230 for the Intermediate level modules DID7230 and DIK7320 respectively.


	

	
	
	
	
	
	
	

	
	Year Long Modules (optional)

DHD7230 Studies in Teaching a Specialist Subject (30 H)

DHK7230 Studies in Curriculum and Professional Issues (30 H)
             

	    
	
	

	
	
	
	
	
	
	

	Year 1 [Foundation level]

	
	
	
	
	
	
	

	
	Year Long Modules (compulsory)

DFA7130 Teaching, Learning and Assessment (30F)

DFD7130 Personal and Professional Development (30F)


	
	Progression requirements

60 credits are required for progression to Year 2.

Exceptionally, and only with the specific agreement of the Course Assessment Board, trainees may progress to Year 2 with 30 credits.
Trainees who withdraw at this stage having successfully completed 60 credits may be awarded the UCTLLS.


	

	
	
	
	
	
	
	

	
	Year Long Modules (optional)

N/A
	
	
	

	
	
	
	
	
	
	


14 TEACHING, LEARNING AND ASSESSMENT

In-service and pre-service programmes are delivered in the University, both on-site and off-site. In addition, in-service trainees are recruited, taught and assessed in a well-established network of further education colleges, which together with the University form the Consortium for Post-Compulsory Education and Training. Consortium centres take part in the delivery of the course through formal arrangements, including procedures for validation and re-approval.  The Network and Consortium Handbook contains specific details of the Consortium arrangements, which are based on the long experience the School has of working with partner centres. 

In addition to the in-service delivery, a small number of Consortium centres share delivery of the pre-service programmes with the University. These centres are selected to increase access and are located well outside the normal placement areas for pre-service trainees.

Teaching and learning activities within the course are based largely on group work and practical teaching experience, although lectures and private study play an important part.  Groups may be tutor-led, resource-based or both.  Trainees may find themselves working both with other specialists in their own particular field and as members of mixed-discipline groups.  Individual and group initiatives are expected and self-directed learning is encouraged. Trainees are exposed to a variety of teaching and learning strategies and are required to reflect critically on these strategies in module assignments.

The teaching programme is supported by visiting lecturers and staff in work placement institutions with which the School of Education and Professional Development has developed excellent working relationships over many years.  The extensive involvement of the School with a network of FE colleges, HEIs and training organisations over a period of some fifty years has strengthened these links considerably. Integration of the taught elements of the course with practical teaching is enhanced by the support of a mentor for each trainee.
The use of ICT to support teaching and learning is seen as an essential part of the professional activity of a teacher or trainer. There is (intentionally) no separate module within the course dealing with this; instead, course members are expected in each module to develop appropriate ICT skills and to confront the pedagogical issues associated with their use. Blackboard and other virtual learning environments (VLE) are used extensively, as is the Consortium website and the specialist online communities provided by the Associate Online project. 

Access to the University Library is an entitlement of all trainees (whether University or Consortium based) and access to the full range of electronic resources is available to all trainees through the Computing and Library Resources website.

Formative assessment is provided in the following ways:

· Each trainee has a Personal Development Plan (PDP) which provides a record of the process of initial assessment and ongoing formative assessment throughout the period of the course. Within their PDP, the trainee keeps records of formative feedback obtained from module tutors and from teaching observations (see below). In addition, the PDP contains a record of tutorials, meetings with the mentor and of reflections on the trainee’s own progress. Detailed guidance on the use of the PDP is contained in the trainee course handbook.

· During the period of study for each module, trainees will be given feedback on their progress by means appropriate to the nature of the module. For example, this may include individual tutorials, written feedback on drafts of assignments or feedback on learning contracts.

· In the professional practice modules trainees will receive (in addition to the above) detailed written feedback arising from teaching observations.

· For each module, a detailed record of summative feedback is provided by the tutor. This record contains a section for comments on developmental points arising from the module, particularly where these have significance for future modules.

· Each in-service trainee is required to arrange for a colleague to act as their mentor. Mentors for pre-service trainees are provided through the placement institution. The mentor provides regular formative feedback in line with guidance in a Mentor Handbook produced by the University. See below for further details on how the mentor contributes to supporting the trainee’s learning.
The summative assessment strategy for the course allows for a combination of negotiated and assignment-based work in order to expose trainees to a variety of assessment experiences. In the majority of modules, trainees may choose one of three assessment routes:

· Standard assignments for the modules.

· Evidence of achievement negotiated with the module tutor and agreed in a learning contract.

· A combination of negotiated and assignment-based work, agreed in a learning contract.
Practical teaching is assessed by means of a teaching practitioner file, which brings together a range of evidence including teaching observation reports, planning documents and learning materials prepared by the trainee, and a reflective journal. Teaching observations are internally and externally moderated and moderation reports form part of the evidence required for re-approval events involving Consortium partners.

Individual modules are assessed in accordance with the strategy identified in the module specification. As a general principle, the assessment strategies are designed to require intellectual rigour, the ability to integrate theory and practice, and the ability to communicate effectively using a variety of media – three key qualities for a teacher. Assessment requirements are normally closely related to the core activities of a teacher and involve a range of tasks including actual teaching, presentations and seminars, project work and scholarly assignments. 
The nature of the full-time mode of attendance and conditions attached to the award of a bursary and training salary makes a high level of attendance compulsory. Transfer to an appropriate part-time mode of attendance will be permitted where a strong case exists for such a transfer and where adequate attendance on the full-time mode is no longer possible.  All such cases will be referred to the Course Leader for consideration.

In-service trainees are expected to attend regularly and to obtain the agreement of module tutors when attendance is not possible.

For all trainees, the University attendance policy applies.
15 SUPPORT FOR STUDENTS AND THEIR LEARNING

Trainees are entitled to access the facilities provided by Student Services (up-to-date information on the support and services available may be found on the University website).

In order to ensure continuous support and guidance, each trainee is allocated a Personal Tutor who will be an experienced teacher educator and practitioner in the field of post-compulsory education and training.  The Personal Tutor may make specific recommendations regarding the trainee's individual programme and will normally be a module tutor, either as a University member of staff or as a University accredited tutor employed by an institution within the Consortium.
In addition to the Personal Tutor, who is an academic and experienced in teacher education, every trainee will be required to have a mentor, who will normally be an experienced practitioner within the institution employing or providing a placement for the trainee. The mentor will also be a specialist in a closely related field to the trainee’s teaching subject. The mentor and trainee will meet, normally on at least a monthly basis, to address issues arising from the trainee’s development as a teacher and progress on the course. Subject specialist pedagogy will be a key element of these discussions. The mentor will observe the trainee’s teaching on at least two occasions during the course, and provide developmental feedback. The mentor will also be involved in the formative assessment of the trainee’s work on subject specialist pedagogy.  Training and support are provided for mentors to assist them in fulfilling their role.  

The PDP provides an important focus for identifying and addressing individual support needs. In particular, initial screening of literacy, numeracy and ICT support needs is carried out in the early stages of the course and this leads, where appropriate, to specific support provided by the Academic Skills Tutor (for University-based trainees) or local specialist support (for trainees based in Consortium centres). This is based on further assessment of learning needs, including initial and diagnostic assessment as appropriate. The formal University student support mechanisms are available to all trainees.
Academic tutorial support on a small-group or individual basis is provided, normally by module tutors but also, where necessary, by the personal tutor.

For several years now, an annual Course Reader has been produced (and highly commended by external examiners). This contains a significant number of recent scholarly articles and book chapters of relevance to course modules. Articles are normally required to be less than four years old, so that successive editions of the Reader provide trainees with a developing record of contemporary academic knowledge and issues relating to post-compulsory education and training. A very wide and developing set of other learning resources is available to tutors and trainees, including learning packs on key issues such as differentiated learning, reflective practice, creative approaches to teaching, supporting numeracy skills and supporting literacy skills. These are available electronically through Blackboard and the Consortium website.

The course complies with the disability legislation arising from the Disability Discrimination Act 1995 as amended by the Special Educational Needs and Disability Act 2001.

16 CRITERIA FOR ADMISSION

Candidates for the Certificate in Education must possess, or expect to possess before the start of their programme, a National Vocational qualification (NVQ) level 3 or 4 (or an equivalent qualification), in the subject area forming their main teaching base.  Exceptionally, candidates not meeting this requirement who are recommended by their employer following a sustained period of teaching and/or training may be offered a place on the in-service programme.  In addition to the above, candidates will normally have substantial work-related or other relevant experience in their teaching fields before starting the course. This will normally imply a minimum of 2 years full-time (or equivalent) post-qualification experience related to the candidate’s main teaching area, although each application will be considered strictly on its individual merits.
Pre-service candidates will always be interviewed before entry. The interview will seek to establish the potential of the candidate with regard to the demands of the post-compulsory sector. Particular emphasis will be placed upon the ability of the candidate to demonstrate a facility to communicate both verbally and in writing to a level commensurate with the professional roles and obligations placed upon them as teachers and role models. All pre-service places are conditional upon the following:

· A satisfactory enhanced Criminal Records Bureau (CRB) check 
· A satisfactory self-completion health check, conducted by the University’s Occupational Health Officer

· Two satisfactory references

· Sight of the original qualification related to entry.
In-service candidates are required to provide the University with a written statement from their employer, confirming that a minimum of 150 hours teaching will be undertaken during the course.  The teaching engaged in by in-service candidates for the purpose of fulfilling the above requirements is required to be responsible, paid employment; voluntary teaching is not normally acceptable. There are two exceptions to this rule (applied at the discretion of the Course Admissions Tutor):

· A candidate undertaking voluntary teaching for a registered charity may be admitted to the course;

· A trainee undertaking voluntary teaching in an organisation which has given a written undertaking to support the trainee according to conditions specified by the University.
Overseas students will require of minimum score of 6.0 IELTS or 550 TOEFL (213 Computer Based Test).
17 METHODS FOR EVALUATING AND IMPROVING THE QUALITY AND STANDARDS OF TEACHING AND LEARNING
	

	Mechanisms for review and evaluation:

· University validation processes, including the School Accreditation and Validation Panel, consider and approve amendments to the course, structure and module specifications

· Regular University re-approval cycle for Centres delivering the course

· Subject review/IQER

· Annual course evaluation prepared by the Course Leader, considered by the Course Committee, and then by the Annual Evaluation Committee

· External Examiners’ reports 

· External Examiners’ report and responses from the course team are reported in the Course Annual Evaluation Report.

· Internal moderation at regional meetings attended by all Network Tutors in the region who are involved in the assessment process and chaired by a Designated Academic Liaison Officer (DALO)
· Internal moderation of teaching observations carried out in each Centre by the relevant DALO in conjunction with the Centre Manager

· External moderation of assessed work in conjunction with briefing meetings and discussions between the External Examiner team and University Staff, including Course Leader, Course Examinations Tutor and Network Manager

· External Examiners meet in-service trainees during Specialist Module and when carrying out external moderation of teaching observations 

· Course evaluation by trainees

· School Board

· Annual staff appraisals
· Peer observation of teaching

· School Teaching and Learning Committee
Committees with responsibility for monitoring and evaluating quality and standards:

· University Teaching and Learning Committee

· Quality and Standards Advisory Group (QSAG)

· School Board

· School Teaching and Learning Committee

· School Accreditation and Validation Panel

· Annual Evaluation Committee 

· Course Assessment Board

· Course Committee

· Student Panels
· Consortium Centre Committees

Mechanisms for gaining student feedback on the quality of teaching and their learning experience:

Feedback is obtained from trainees through course and module evaluations at the end of each academic year. Student Panels provide another opportunity for trainee feedback. They are held twice during the academic year, and report to the Course Committee. In Consortium Centres, trainee representatives sit on Centre Committees and speak to formal agenda items on trainee feedback.
Staff Development:
· Initial tutor and centre manager training for all new staff in Consortium Centres

· Monthly development meetings run by the University for staff in Consortium Centres 

· Regular development meetings for staff in partner colleges supervising pre-service students
· Mentor training

· Annual staff appraisals

· Peer observation of teaching
· Staff encouraged to attain appropriate higher degrees

· Updating professional and IT/Computing developments

· All staff encouraged to attain HE Academy membership
· Research and scholarly activity



18 REGULATION OF ASSESSMENT
Assessment in the course centres upon the award of credit for modules successfully completed and follows the procedures set out in the University Handbook of Regulations for Awards and the Student Handbook of Regulations (see the University website for up-to-date versions of these regulations). The day-to-day management of the assessment procedures will be the responsibility of the Course Examination Tutors.

18.1
The Course Assessment Board

18.1.1
The Course Assessment Board (CAB) is constituted according to the University Assessment Regulations and will:

· Make final awards to trainees who satisfy the course requirements specified in 13 above
· Make decisions about progression
· Award credit for individual modules
· Consider referrals and failures and take appropriate action
· Consider claims for extenuating circumstances and take appropriate action
18.1.2
Credit is awarded by the CAB on the basis of the achievement of learning outcomes and is measured against defined criteria. The amount of credit awarded for the successful completion of a module will be the full credit specified for that module; partial credit cannot be awarded.  

18.1.3
Because of the size of the course, the Course Assessment Board is divided into a pre-service board and an in-service board. This allows for the different patterns of delivery for pre-service and in-service programmes. Each CAB is followed, normally within one month, by a resit CAB to consider decisions deferred by the main CAB. 

The schedule of in-service and pre-service Boards is non-standard within the University Assessment strategy and has been approved by the Pro Vice-Chancellor for Teaching and Learning. This is necessary because many in-service trainees are not able to complete the required teaching hours until the end of June, or even later in the case of trainees employed outside the FE/HE sectors.

18.2
Recommendation of Credit to the CAB
The module tutor acting as internal examiner for that module assesses the evidence of achievement and makes a recommendation to the CAB.  It is important to note that a module tutor can only recommend credit, not award it. Credit can only be awarded by a CAB. 

18.2.1
The module tutor will recommend a Pass when the work submitted by a trainee has addressed the module outcomes and a satisfactory standard has been achieved. In making this judgement, the module tutor will take into account: 

· The module outcomes;

· The assignment brief or learning contract;

· Assessment criteria specific to the module;

· The course outcomes;

· Appropriate level descriptors (foundation or higher)
18.2.2 
When work submitted does not meet the Pass criteria but is retrievable by the trainee without significant further tuition, there are two possibilities: tutor re-assessment and referral.
18.2.3
If work submitted is not of a high enough standard to merit a pass, at the first assessment it will be referred.  If work resubmitted is not of a high enough standard the module tutor will recommend a fail. This would normally be the case when, in the judgement of the module tutor, the work is so inadequate that substantial further work would be needed before the trainee could achieve Pass standard.

18.3
Confirmation of Results by the Course Assessment Board

If the CAB is satisfied that the approved assessment, moderation and recording procedures have been correctly followed, it will confirm the tutor recommendations and credit will be awarded as appropriate. The CAB will also confirm an appropriate award to a trainee upon completion.
18.5
Extension of Deadline


A trainee who is not able to submit work by the module deadline may apply in writing  to the Course Leader for an extension of up to 10 working days from the due submission date. This request must be received by the Course Leader before the module submission deadline.  
18.6
Deferral due to Extenuating Circumstances

A trainee who is unable to submit work by the module deadline or to meet the deadline set in an extension may apply in writing to the Course Leader for extenuating circumstances to be taken into account. Requests for extenuating circumstances to be taken into account must be received no later than 5 working days after the relevant submission date, and must be accompanied by independent corroborating evidence. The procedure for extenuating circumstances is set out in the University Handbook of Regulations for Awards and the Student Handbook of Regulations.  
18.7
Re-Assessment of Referred and Failed Work

18.7.1
Trainees who fail or are referred in any module shall be subject to University Regulations on failure and referral.

18.7.2

The module tutor will advise referred trainees of the reasons why the work was not of a satisfactory standard and the trainee will produce further and/or revised work to address the issues raised. 
18.8
Progression, Withdrawal and Pre-requisite Modules

18.8.1
Trainees following a two-year in-service programme normally may not progress from year one into year two unless they have 60 credits at the point of progression (Summer CAB for September starters; Spring CAB for January starters). Trainees who have completed 30 credits may progress at the discretion of the CAB.

18.8.2
Trainees following the two-year part-time pre-service programme may not progress from year one into year two unless they have 60 credits at the point of progression (Summer CAB for September starters; Spring CAB for January starters). Exceptionally, trainees who have completed 30 credits may progress at the discretion of the CAB.
18.8.3
Trainees entering the second year of an in-service programme directly must submit for assessment an APL claim for 60 credits not later than 31 October in their year of entry. Trainees failing to do this, or whose claim is unsuccessful, will be required to follow a two-year programme.

18.8.4 Trainees who are unable to progress must enrol as ‘assessment-only’ trainees in order to be eligible for the award of credit when their work is re-submitted subject to agreement by the CAB. Fee(s) will be payable unless the trainee is deferred due to extenuating circumstances.

18.8.5 A trainee who withdraws from the course at any time will be entitled to a summary profile of work completed and may request a transcript of credit awarded from the University Registry.
18.8.6 A trainee who withdraws from the course having successfully completed the 60 credits comprising Year One of the in-service programme may be awarded the University Certificate in Teaching in Lifelong Learning.

18.8.7
Recommendations may be made to the Course Assessment Board that a trainee be required to withdraw from the course at any time where, in the opinion of the tutorial team in consultation with the Course leader, work, attendance or professional conduct is of an unacceptably low standard. This issue will then be referred to the Dean. The University attendance policy will apply.
18.9
Accreditation of Prior Learning
18.9.1 Accreditation of Prior Learning (APL) is not normally permitted within the pre-service programmes. The pre-service mode of attendance is primarily aimed at entrants to the profession.  Such programmes require that trainees undertake a programme of 36 weeks duration as a condition of their funding. Nevertheless, it is not intended that trainees repeat learning that they can demonstrate they have achieved.  Where appropriate, trainees will be encouraged to negotiate broader outcomes within the modules where they have some achievement so that their time can be used effectively.

9 Accreditation of Prior Learning Achievement (APLA) may take place in the in-service programmes when a trainee already holds a qualification or credit at higher education level. APLA may take place on an individual basis or by means of a ‘tariff’ for particular qualifications. Some tariffs are already established and are recorded in the minutes of the School Teaching Committee.

9 Accreditation of Prior Experiential Learning (APEL) may take place in the in-service programmes when a trainee is able to demonstrate that they have already achieved the learning outcomes for a particular module. Credit in relation to teacher-training awards may be given through APEL where an in-service trainee compiles a portfolio of evidence including previous course work and additional evidence of ability to complete the second year of a higher education programme. Alternatively, experienced teachers or trainers with at least 150 hours of teaching experience, gained before commencing the course, can apply for APEL.  Such trainees will compile a portfolio and gain credit provided the match between experience and module outcomes can be demonstrated at the appropriate level. In all cases the University regulations and procedures determine the award of credit through APLA or APEL.  The decision to award credit in this way will take into account learning outcomes, the quality of learning experiences and a basic principle that each multiple of 10 credit points equates to a minimum of 100 hours of trainee learning time.

18.9.4
In order to safeguard the quality and coherence of the course, APL is not permitted in the in-service programmes for the following modules: DID7230, DIK7230, DHD7230, DHK7230.

18.9.5
The maximum amount of credit which may be obtained through APL is 66% of the credit value of an award. Because partial credit cannot be awarded for a module, the maximum credit available through APL for this course is 60 credits.
18.10
Assessment Strategies

The assessment strategy for the course allows for a combination of negotiated and assignment-based work in order to expose trainees to a variety of assessment experiences. In the majority of modules, trainees may choose one of three assessment routes:

· Standard assignments for the modules.

· Evidence of achievement negotiated with the module tutor and agreed in a learning contract.

· A combination of negotiated and assignment-based work, agreed in a learning contract.
18.11
Moderation Procedures

Internal moderation events take place twice each year, normally in February and June/July. External moderation of written work takes place mainly in June/July; external moderation of teaching observations is arranged at appropriate times during the year.

All failed and referred work, and work that has been the subject of tutor re-assessment, must be internally and externally moderated. Other sampling arrangements will be determined by the Course Examinations Tutors in consultation with the Course Leaders and Network Manager.
18.12
Condonement

University regulations allow trainees in very exceptional extenuating circumstances to have failure or non-submission condoned rather than being subject to deferral. 
Detailed regulations on condonement may be found in the University Handbook of Regulations for Awards and the Student Handbook of Regulations. 
18.13
Changes to Assessment Regulations

No changes to the regulations in this section relating to the progression or assessment of trainees may be made without formal consultation with the trainees on the programmes who may be directly affected by the proposed change.  Any such changes which affect the regulations for the assessment of trainees for an award must involve consultation with the external examiners.
18.14
Role of External Examiners

External Examiners are appointed by School Boards and approved by University Teaching and Learning Committee.

Monitor and comment on:

· the quality of trainee work

· the appropriateness of approaches to teaching, learning and assessment as indicated by trainee performance

· the relevance and currency of the curriculum and the adequacy of learning resources

· the strengths and weaknesses of cohorts of trainees

· the quality of assessment procedures

· the conduct of examination boards

19. INDICATORS OF QUALITY AND STANDARDS

The programme is validated by the University during the process which includes external representation.
Within the School of Education and Professional Development, teacher training courses are inspected by Ofsted; and courses in Youth and Community are subject to endorsement and accreditation by the National Youth Agency.

The provision of the School of Education and Professional Development was reviewed by the Quality Assurance Agency in 2001.  The School received an excellent grading of 22 out of 24.

The University possesses the Investors in People Quality Kitemark.

Both programmes are subject to review through endorsement and accreditation processes carried out by external organisations such as LLUK, SVUK and HEA. They are currently endorsed by SVUK (subject to re-endorsement in 2007) and accredited by HEA (subject to re-accreditation in 2007-08).
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